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Abstrak: Mengintegrasikan Kewirausahaan dan Akuntansi Melalui Toko 
Online. Keterpisahan dari proses pendidikan kewirausahaan bagi siswa dapat 
menjadi masalah di bidang akuntansi. Makalah ini bermaksud untuk membang-
un model konseptual terpadu kewirausahaan dan kurikulum akuntansi untuk 
membekali siswa menjadi pengusaha inovator, untuk menyelidiki tingkat niat 
kewirausahaan di kalangan siswa, dan untuk menganalisis proyek toko online 
siswa dalam mengeksplorasi bisnis online terutama dibidang akuntansi. Seba-
gai penelitian eksploratif, penelitian ini dilakukan melalui tinjauan literatur 
dan/atau data yang tersedia, kuesioner antara 50 siswa, wawancara mendalam, 
dan proyek siswa terpadu. Sebagai hasil, berbagai ide model kreatif dan inova-
tif dalam kewirausahaan dan proses akuntansi pembelajaran dapat dibentuk 
untuk pengembangan kurikuler silang. 

Abstract: Integrating Entrepreneurship and Accounting through Online 
Store: The separateness of the educational process for entrepreneurship students 
can be problematic in the area of accounting. The paper intends to build integrated 
conceptual model of entrepreneurship and accounting curriculum to equip students 
to be innovator entrepreneurs, to investigate the level of entrepreneurial intentions 
among students, and to analyze students’ online store project in exploring online 
business especially in accounting area. As an explorative research, this study 
was conducted through reviewing available literature and/or data, questionnaires 
among 50 students, in-depth interviews, and integrated students’ project. As re-
sults, various ideas of creative and innovative model in entrepreneurship and ac-
counting learning process can be formed for cross-curricular development.

Key words: entrepreneurship, accounting, experiential learning, international 
school. 

Karangturi International 
School (KIS) has a commitment in 
the effort of developing entrepre-
neurial spirit among its students. 
KIS’ vision as school of global en-
trepreneurial spirit is a global 
movement for all school stakehold-
ers.  KIS shall always operate with 
honor and along the lines of good 
business practices. It shall be up-
grading and updating its resour-
ces, tools, and strategies in teach-
ing; and do its best to improve its 
facilities for the welfare of the stu-
dents. The programs are offered by 
KIS are primary, secondary and A 
level. This study will focus on sec-
ondary and A level as extensive 
4-year course for secondary edu-
cation (with International General 
Certifi cate of Secondary Educa-

tion - IGCSE) level candidates or 
extended 6-year course for Cam-
bridge University Advanced Sub-
sidiary and Advanced level. 

Related to the infl uence of en-
trepreneurship education, it needs 
an understanding of how to de-
velop and foster the birth of young 
potential entrepreneurs while they 
are studying. Becoming an entre-
preneur means more than just 
getting a business idea and sourc-
ing the funds to fi nance it, but 
understand comprehensively the 
fi nancial mechanism of the busi-
ness itself. Accounting education 
plays a signifi cant role in creating 
the solid sense of entrepreneur-
ship. Acquainted with accounting 
knowledge, students as future en-
trepreneurs can decide whether to 



Arief, Integrating Entrepreneurship And Accounting Through...307

make an outright purchase or rent; whether 
prices should be increased or not as a result 
of increase in overhead costs; and more. To 
answer these questions require information 
generated by accounting process.  

Refer to the literature in this area re-
veals that most of the components of con-
sumer behavior theory have been applied to 
the study of online consumer behavior. How-
ever, the application is not as straightforward 
as simply borrowing the components and ap-
plying them. There are still signifi cant differ-
ences between offl ine and online consumer 
behavior. For example, Vijayasarathy (2001) 
integrated the web specifi c factors (online 
shopping aid) into the theory of reasoned ac-
tion (TRA) to better explain consumer online 
shopping behavior. Song and Zahedi (2001) 
built on the model of the theory of planned 
behavior (TPB) and examined the effects of 
website design on the adoption of Internet 
shopping. Moreover, a study by Andrade 
(2000) was sponsored by the Accounting Ed-
ucation Change Commission (AECC) to look 
into the accounting education curriculum. 
Based on his fi ndings, recommended mak-
ing the accounting education issues more 
attractive to encourage and motivate stu-
dents at the introductory accounting level 
through technology aspects. A review of ac-
counting and entrepreneurship research re-
veals that the scope of published studies is 
rather broad, the studies appear relatively 
fragmented with contradictory results, and 
only very few prior studies (e.g., Jarvenpaa 
and Todd 1996, Koufaris et al. 2001) have at-
tempted to systematically review and develop 
a framework for the study of this important 
research area. 

This exploratory study was conducted 
to address the current gap in entrepreneur-
ship education and accounting research by 
answering the following questions: (1) What 
is the conceptual model of integrated entre-
preneurship and accounting curriculum at 
KIS? (2) What is the level of entrepreneur-
ial intention among students? and (3) What 
lessons can be learned as a practical impli-
cation from students’ project on accounting 
through online store named B’shop at entre-
pren.webnode.com, an area where empirical 
research is much needed?

The literature has failed to come up with 
one specifi c defi nition which totally describes 
entrepreneurship. Various defi nitions have 
emerged in an attempt to explain entrepre-
neurship. According to Sathiabama (2010) 

entrepreneurship is a dynamic process of 
creating wealth by individuals or groups of 
individuals. Rwigema et al. (2004) defi ne en-
trepreneurship as the process of conceptual-
izing, organizing, launching and through in-
novation, nurturing a business opportunity 
into a potentially high growth venture in a 
complex and unstable environment. Entre-
preneurship is a vehicle to economic growth, 
success and prosperity. Herrington et al. 
(2009) point out that an entrepreneur is one 
that shifts economic resources out of an area 
of low productivity into an area of higher pro-
ductivity and greater yield. An entrepreneur 
is one who organizes, manages and assumes 
the risk of a business enterprise. Although 
many studies assert that entrepreneurs are 
different from non-entrepreneurs, there is 
no unifi ed defi nition description of entrepre-
neurs. Gartner (1985) attempted to fi nd dif-
ferences in personality and backgrounds that 
are fundamentally different from those of 
non-entrepreneurs and that each entrepre-
neur has his/her unique motivation, goals, 
and talents for venture creation according to 
his/her unique background. 

According to Morrison (1999), the pro-
fi le of an entrepreneur is one who: (1) is intel-
ligent and analytical, (2) is an effective risk 
manager and a networker, (3) possesses a 
strong set of moral, social and business eth-
ics, (4) exhibits a basic trader’s instinct, and 
(5) is dedicated to life-long learning in many 
forms. The talents included in Morrison’s 
defi nition are important requirements for 
becoming successful entrepreneurs in the 
knowledge era. Lee and Peterson (2000) state 
that even those individuals who are moti-
vated by such factors as fi nancial rewards, 
achievement, social, career, and individual 
fulfi llment need a national culture that sup-
ports and encourages entrepreneurial ac-
tivity. Watson, Hogarth-Scott and Wilson 
(1998) and Morrison (1999) studied that en-
trepreneurial spirit needs appropriate social 
and cultural background to initiate motives 
for venture creation and aspiration for ex-
cellence in various academic areas in order 
to create successful venture. Watson et al. 
(1998), Morrison (1999), and Lee and Peter-
son (2000) agree that great entrepreneurs do 
not grow by themselves, but that they are 
products of entrepreneurship-oriented soci-
eties and cultures.

Pihie (2009) stated that entrepreneur-
ship can be measured in two ways: Actual 
entrepreneurship (i.e. people that have ac-
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tually started business) and entrepreneur-
ial intention or latent entrepreneurship (i.e. 
people that intend to start business). Fur-
thermore, Vesalainen et al. (2000) defi ne la-
tent entrepreneurship as a conscious state of 
mind that directs attention (and therefore ex-
perience and action) toward a specifi c object 
(goal) or pathway to achieve it (means). Latent 
entrepreneurs wish to be self-employed in 
the future and have the possibility to realize 
self-employment with adequate policy. Pihie 
(2009) claimed that intention is the state of 
mind or attitude which infl uences entrepre-
neurial behavior. A strong association exists 
between the entrepreneurial intention and 
the actual behavior. Henley (2007) points 
out that entrepreneurship is an intentional 
activity, in that for many those intentions 
are formed at least a year in advance of new 
venture creation. This suggests that there is 
a link between entrepreneurship and inten-
tion. Entrepreneurship education has been 
considered as one important factor to fos-
ter and develop the intentions and behavior 
among its youth entrepreneurship (Kourilsky 
et al. 1997). 

Entrepreneurship and accounting have 
been emphasized in recent years by the cor-
porate leaders, business press, and acade-
mics. Entrepreneurship education provides 
students motivation, knowledge, and skills 
essential for launching a successful venture 
company (Cho 1998).  Taking into account 
all this widespread development, one should 
think that the theoretical bases of entrepre-
neurship education are solidly established.  
Entrepreneurship education seeks to pro-
pose people, especially young people to be 
responsible, as well as enterprising individu-
als who became entrepreneurs or entrepre-
neurial thinkers who contribute to economic 
development and sustainable communities. 
The Consortium for Entrepreneurship Edu-
cation (2008) states that entrepreneurship 
education is not just about teaching some-
one to run a business, it is also about en-
couraging creative thinking and promoting 
a strong sense of self-worth and empower-
ment. Through entrepreneurship education, 
students learn how to create business, but 
they also learn a lot more. The core knowl-
edge created via entrepreneurship education 
includes:

(1)  The ability to recognize opportunities in 
one’s life.

(2)  The ability to pursue opportunities, by 

generating new ideas and found the 
needed resources.

(3)  The ability to create and operate a new 
fi rm.

(4)  The ability to think in a creative and 
critical manner.

Given the proliferation of entrepreneur-
ship education, it is necessary to organize 
the framework. Jamieson (1984) suggested 
a three-category framework, they are: edu-
cation about enterprise, education for enter-
prise, and  education  in  enterprise,  recog-
nizing the roles that the different types of 
education represent. The fi rst category deals 
manly with awareness creation and has the 
specifi c objective of educating students on 
the various aspects of setting up and run-
ning a business from a theoretical perspec-
tive. Education for enterprise, the second 
category, deals more with the preparation of 
aspiring entrepreneurs for a career in self-
employment with the specifi c objective of 
encouraging participants to set-up and run 
their own business. Individuals are taught 
the practical skills required for business 
management. The courses are often directed 
towards the preparation of a business plan. 
The third category, education in the enter-
prise, includes management training for es-
tablished entrepreneurs and focuses on en-
suring the growth and future development of 
the business. 

Henry et al. (2005), deliberates entre-
preneurship education which states that 
entrepreneurship has two sides, namely the 
‘science’ and ‘art’. Science includes manage-
rial functions and skills. Moreover, side of 
art is creative and innovative entrepreneur-
ship that can be trained through practice. 
Furthermore, it can be added that entrepre-
neurship education goals include: a) Gaining 
knowledge is closely related to entrepreneur-
ship. b) Gaining expertise is the use of tech-
niques associated with analysis of business 
situations and in synthesis of the work plan. 
c) Identify and stimulate the spirit, talent 
and expertise relating to the business world. 
d) Develop empathy and support all aspects 
specifi cally related to entrepreneurship. e) 
Directing the attitude to accept the changes.
f) Pushing to start new business and other 
commercial cooperation.

However, Garavan and O’Cinneide 
(1994) were more focused on education and 
training for small business owners and have 
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classifi ed the type of training into three cat-
egories, which seems to be related to the in-
dividual’s stage of development: (1) business 
awareness education that usually appears in 
secondary school; (2) in fi eld education and 
training for small business ownership; (3) 
more specialist education conceived to en-
able people to update their skills.

Incorporating accounting education in 
entrepreneurship continues to invite dis-
cussions amongst both accounting and en-
trepreneurship scholars. Based on Obadan 
(2001), accounting education is the process 
of teaching and learning in a school system 
to improve knowledge and develop skills in 
accounting. A review of extant literature indi-
cated the following accounting skills required 
for successful entrepreneurs. Through ac-
counting education, the entrepreneur can 
acquire basic accounting skills without ne-
cessarily relying so much on the accountant 
for basic accounting knowledge. 

Theuri and Hertz (2008) claimed that 
the acquisition of the relevant accounting 
skills enables the entrepreneur to have full 
knowledge of measurement of the impact 
of his or her activities on environmental re-
sources. Where such activities adversely af-
fect environmental resources, a signal of 
non-sustainability is sent, which may enable 
the entrepreneurs to become more environ-
mental friendly for sustainability. According 
to Obadan (2001) also asserted that when 
entrepreneurs are knowledgeable in account-
ing, they have the opportunity to achieve eco-
nomic prosperity, environmental protection, 
and social cohesion. In contrast, Herbert 
(2006) identifi ed the following factors militat-
ing against the effectiveness of accounting 
education is lack of infrastructure and quali-
fi ed accounting teachers. He also noticed 
that the contents of most of the accounting 
curriculum that is taught in secondary level 
are imported from foreign countries and are 
not compatible with our local contents.

Enterprise systems provide support for 
managing business processes. Accountants 
need to understand these processes so they 
can understand the risks that are present 
and highlight the internal control problems. 
This creates a signifi cant opportunity for the 
accounting profession to take a central role 
in the confi guration and management of pro-
cesses within an enterprise system (Arnold 
and Sutton 2007). 

Creating innovative learning teaching 
process as fundamental value at school takes 

creativity and innovation. In education, the 
term creativity is often used but seldom de-
fi ned. Learning in a creative way is certainly 
a form of meaning-making. Current peda-
gogical discourses attempt to view learners 
as the centre of teaching and learning pro-
cesses, with an active role in the production 
of knowledge and meaning, democratically 
bringing their expertise, experiences and 
ideas into the classroom (Williamson and 
Payton, 2009). Moreover, constructivist ap-
proaches to learning involve understanding 
and making new and valuable connections 
between old and new knowledge. As Piaget 
(1973) had claimed, “to understand is to in-
vent”. Without invention, learning results 
in merely memorization and teaching as a 
consequence can be viewed as nothing more 
than imparting notions. Understanding is a 
form of meaning creation – just as creativity 
is. Therefore, creativity is an aspect of learn-
ing (Craft 2005). 

Non-creative learning, on the other 
hand, comprises all learning  that favors me-
morization over understanding; rote-learning 
and learning of facts. Both creative and non-
creative learning are important for education 
and should co-exist. It is unavoidable to go 
through a certain amount of non-creative 
learning before being able to make any new 
connection or to embark on understanding a 
topic. At the same time, non-creative learn-
ing is not enough, as understanding is fun-
damental for the cognitive and cultural de-
velopment of children and young people. 

According to Arnold and Sutton (2007) 
suggest that accounting students should 
achieve an understanding of core business 
processes in both retail and manufacturing 
enterprises. Enterprise systems are capable 
of modeling cross-functional business pro-
cesses and tracking their execution. Con-
sequently accountants need to be less con-
cerned with individual transactions (Sutton 
2000), and more concerned with understand-
ing business processes and how these func-
tion in a technology enabled environment. 
Importantly, if processes are confi gured cor-
rectly, then each component transaction will 
be executed correctly, assuming no delibe-
rate interference with the

system or its data. For business this 
means more readily available data and 
analytical tools to inform timely decision 
making.

Based on my observation as a teacher, I 
am dealing with students who are very young, 
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energetic, and familiar with information and 
communication technology especially social 
media. Based on literature review, they are 
categorized as Generation Z. The Generation 
Z is smart, remarkable practical, and can be 
characterized with superfi cial and divided at-
tention because they use more kind of media 
simultaneously. They are born into a visual 
era, and think not in trends but in scenes. 
Information and values of environmental pro-
tection are important for them (Tari 2010).

According to Tabscott (2009) this ge-
neration has eight special characteristics, 
or norms. These are freedom, customiza-
tion, collaboration, scrutiny, integrity, fun, 
speed and innovation. They prize freedom 
and freedom of choice. They want to custom-
ize things, make them their own. They are 
natural collaborators, who enjoy a conversa-
tion, not a lecture. They scrutinize and insist 
on integrity. They want to have fun, even at 
work and at school. Speed and innovation 
are normal for them, the parts of life. 

To engage and attract students’ interest, 
I designed comprehensive learning method by 
integrating entrepreneurship and accounting 
concepts through online store named B’shop 
at entrepren.webnode.com. This online store 
is made by IGCSE 9 Business stream stu-
dents under my supervision as a teacher and 
consultant for this integrated project. Using 
blog as media and getting real life learning 
experience for students to be entrepreneurs 
and accountants are the main purpose of the 
B’shop. I as a teacher provided the template 
and design of the web and students managed 
this online store professionally with clear job 
descriptions based on their interests and 
expertise. 

METHOD
This research was designed using tri-

angulation approach. Firstly, qualitative 
method is implemented with an open-ended 
questions and secondly by investigating the 
quantitative method using ANOVA as statis-
tic tool. The empirical data were collected on 
February up to May 2012 by using question-
naires and were analyzed with descriptive 
statistics and quantitative testing. For this 
study, questionnaires were given to all KIS 
students from secondary 7 up to advanced 
12. The total number of students is 51 stu-
dents. I collected the primary data through a 
primary survey in the form of self-adminis-
tered questionnaires. All students completing 
the questionnaires but there is one student 

did not complete the questionnaires so the 
total number of respondents for this study is 
50 students. I was careful to tell all students 
that there were no ‘right’ or ‘wrong’ answers 
and that they would not be evaluated as in-
dividuals in any way. The respondents’ aver-
age age was 15 years old and 58.8 percent 
were females. Students have the following 
grade: a) Grade 7: 3 students, b) Grade 8: 
13 students, c) IGCSE 9 (business stream): 
7 students, d) IGCSE 9 (science stream): 12 
students, e) O level: 13 students, f) A Level: 
2 students

The questionnaires were used and di-
vided in two sections: open-ended questions 
and 26 items of question to measure entre-
preneurial intentions. The items have been 
measured using 5-point likert-type scales 
denoting strongly disagree to strongly agree 
probability. I included fi ve open-ended ques-
tions on entrepreneurship learning process 
and future career goal. The answers to these 
fi ve questions complement the main question 
on entrepreneurial intentions. Moreover, the 
fi ve questions served as a good introduction 
to a topic and gave me insight into the rea-
sons of students wishing or not wishing to 
start their own business. The answer rates 
for this study were above 98%. In-depth in-
terview was conducted to analyze the policy 
makers’ perspectives on integrated entrepre-
neurship and accounting curriculum and its 
process. It was took place in school with prin-
cipal and vice principal for academic affairs.

The research results formed fi ve dimen-
sions as related to inclusive entrepreneur-
ship and accounting curriculum. These are: 
ethical, moral, and legal considerations in 
business; fi nancial literacy; digital literacy; 
communication in a business environment; 
and business skills. This combination gives 
new contributions to multi-scientifi c applied 
research. From the education viewpoint, the 
present study gives new information on the 
educational needs of accounting practices 
in “gen-z” learners. This study has provided 
ready-made models for secondary school to 
develop curriculum align with the sense of 
entrepreneurship. 
RESULT AND DISCUSSION

At KIS, integrated entrepreneurship 
and accounting curriculum has not formed 
yet. In this study, I proposed the integrated 
curriculum on entrepreneurship and ac-
counting for business stream mostly. The 
design of KIS integrated curriculum equips 
students with creative and enterprise skills 



Arief, Integrating Entrepreneurship And Accounting Through...311

that will be of signifi cant benefi t in both their 
educational and future working life. The cur-
riculum is designed for students starting in 
grade 7 to learn about introduction to eco-
nomics. In grade 8, students learn more on 
economics and factors infl uence the very 
beginning stages of planning new business 
with basic accounting skills. After passing 
the grade 8, students will be divided in two 
streams: business and science stream. This 
design, more focuses on business stream ev-
enthough could be executed also in science 
stream. 

In IGCSE 9 Business stream, students 
learn entrepreneurship and accounting 
through entrepreneurial selling and cyber 
marketing in the 1st and 2nd term respec-
tively. The whole design of integrated entre-
preneurship - accounting curriculum imple-
ments cross curricular development empha-
sized student centered learning and multi-
disciplinary approach. 

The design of this curriculum uses 
several methods in delivering its content, 
reading and lecturers by guest speaker and 
teacher on several topics such as business 
model canvas, building community, manage-
ment course, exploration on site and project. 
It is aligned to Garavan et al. (1994), which 
suggest that the best method suites to en-
trepreneurial learning style are active, ap-
plied and active experimentation and these 
also include concrete experience, refl ective 
observation, and abstract conceptualization. 
On the other hand, this design creates cre-
ativity, multidisciplinary, process oriented 
approached and theoretical based practical 
application. It helps students to be more pro-
active, think about the problem solving, and 
have fl exible approach to their project’s prob-
lem rather than have rigid passive reactive 
concept and theory. 

Many of today’s students will go on to 
enjoy success running their own business 
operation or working within large, multina-
tional organizations which value entrepre-
neurial skills as a vital part of innovation and 
growth. This may start on a small scale as 
self employment – but even the most modest 
business has the potential to grow and fl our-
ish if the individual in charge knows the con-
cepts and practices that make a successful 
entrepreneur. In addition to enterprise skills, 
KIS modifi ed Cambridge syllabus to equip 
students with a range of vital life skills for 
use in planning and organization, communi-
cation and fi nancial management. The inte-

grated curriculum content shown in details: 

1. An introduction to enterprise
a. What is meant by enterprise?
b. What different ways are there of being 

enterprising at school and home?
2. Building a successful enterprise: the 

skills required
a. How can I identify entrepreneurial 

skills?
b. What does analyzing the behavior of 

successful entrepreneurs teach us?
3. Business opportunities and risk

a. How do opportunities for enterprise 
arise?

b. How do I take and accept risk for a 
business?

c. What are the legal risks?
4. Successful negotiating

a. What is negotiation?
b. What skills do I need to negotiate 

successfully?
c. How do I plan a negotiation strate-

gy?
d. What can we learn from the negotia-

tion process?
5. Behind every successful entrepreneur 

there is a successful business plan
a. Why should I plan?
b. Understanding and explaining busi-

ness objectives
c. What are short-term, medium-term 

and long-term business plans?
d. Understanding start-up laws and 

regulations
6. Help and support. How do I identify and 

understand sources of help?
7. Setting up a new enterprise

a. What different types of businesses 
are there?

b. What is the purpose of a business?
8. Understanding fi nance

a. When should I spend and when 
should I save?

b. How can I fi nance my enterprise?
c. What is credit and debt?
d. Understanding budgeting, cash fl ow, 

and profi t and loss
9. Knowing your market and your custom-

ers
a. How do I reach my market?
b. What are my customer needs and 

how do I understand these?
c. How do I keep my customers?
d. How do I communicate with my mar-

ket?
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10. Communication is key
a. What are the different types of com-

munication?
b. Using appropriate language
c. What are the differences between in-

ternal and external communication?
d. How do I plan and run effective meet-

ings?

It is imperative to have in mind that 
integrated curriculum, from an early age in 
one’s life, does not only concern business, 
start-ups, and new ventures. Integrated en-
trepreneurship and accounting curriculum 
prepared by KIS mostly to do with the ability 
that students have to turn their inspirations 
into actions. With more education and en-
couragement, students should be able to re-
alize their entrepreneurial aspirations. This 
outcome will increase economic growth in 
communities and open new job and career 
opportunities, regardless of economic cir-
cumstances. Although not all students will 
become entrepreneurs, all students and so-
ciety benefi t when individuals have a solid 
education, that gives them entrepreneurial 
knowledge and skills to use over their life-
time. The fi gure below shows the integrated 
entrepreneurship and accounting curricu-
lum at KIS. 

Based on the questionnaires, section 1 
was open-ended questions conducted to re-
spondents; some key questions were deliv-
ered to the respondents: a) Do you want to 
be an entrepreneur? Yes or No, and Why. b) 

In what sector of business that you are re-
ally interested in? c) Do you think that school 
provides facilities in helping you to be an en-
trepreneur? Yes or No, and Why. d) Do you 
think that entrepreneurship subject must be 
taught inclusive in every subject (such as ac-
counting, science, etc.) ? Yes or No, and Why. 
e) What do you expect from integrated entre-
preneurship - accounting learning teaching 
process at school?

Analysis of the qualitative data revealed 
that the attitudes of the students toward en-
trepreneurship were varying. Students who 
held this unique view of entrepreneurship 
shared the belief that with hard work and 
determination, everything was possible. The 
following comments from students illustrate 
their views:

“...The Karangturi Integrated En-
trepreneurship and Accounting 
curriculum encourages critical 
thinking and lays emphasis on 
theoretical and practical skills, 
making it a challenging, yet excit-
ing academic curriculum…” (Stu-
dent, grade 7).

“…With Karangturi Integrated 
Entrepreneurship curriculum, 
the teachers make you really un-
derstand the concepts. You have 
to apply what you learn to real 
life…” (Student, IGCSE 9-Busi-
ness stream).

Figure 1. Entrepreneurship and Accounting Curriculum at KIS
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The following remarks from students 
typify different perspectives on entrepreneur-
ship and accounting:

“…I want to be an entrepreneur, 
because I will get a lot of money 
and don’t need to be always in the 
area of work, can stay at home and 
get the results of the company by 
mastering basic accounting skills 
easily…” (Student, grade 8).

“…I expect that school can give the 
basic in entrepreneurial mentality, 
not about the technical aspects…” 
(Student, O level).

“…What is great about Integrated 
Entrepreneurship and Account-
ing curriculum in school is having 
many activities in real life learning 
like: fi nancial portfolio, fi eld trip, 
internship program, company 
visit, and many more…” (Student, 
IGCSE 9-Science stream).

As the result, the following entrepre-
neurial factors related to accounting are col-
lected after encode the open-ended questions: 
creativity, fun, real-life learning, achieve-
ment, motivation, experience, enjoyable, 
leadership, focus, risk takers, innovative.

All of the questionnaires collected were 
properly answered, and thus all were used 
for data analysis. First, I tested the normal-
ity of the data by using Shapiro-Wilk. Then, 
I tested the homogeneity of variances before 
doing ANOVA test. Based on the results, data 
was ready to be performed to identify wheth-
er any signifi cant differences exist among the 
six groups: secondary 7, secondary 8, IGCSE 
9 Business stream, IGCSE 9 Science stream, 
O level, and A level Science stream. It can be 
explained that there are differences among 
six groups on entrepreneurial intentions by 
the F-value of 3.592 compared to critical F 
statistic. Furthermore it can be explained 
that the highest score on entrepreneurial 
intentions was IGCSE 9 Science stream fol-
lowed by Business stream, respectively.

To integrate and make innovative learn-
ing teaching process in a business class, I 
assigned IGCSE 9 business stream students 
to create business blog when they learned 
cyber marketing and e-commerce concept. 
The business blog transformed into online 
store named B’shop stands for Business 
stream shop with full address: http://en-

trepren.webnode.com. This online store is 
complemented by Facebook on B’shops Ka-
rangturi and Twitter: @TheBshop. By using 
this approach, students are very excited and 
motivated to learn about integrated concepts 
between business studies and accounting 
under solid theories such as theory of Rea-
soned Action (Fishbein and Ajzen 1980) and 
Acceptance Model as the most popular theo-
ries used to explain online shopping behav-
ior. Therefore, the theoretical framework of 
this study is based on these theories.  

After engaging depth-interview with 
students about online store project which 
integrates the concept of entrepreneurship 
and accounting, several advantages and dis-
advantages for using this project have been 
found. One signifi cant advantage is that the 
online store advances in the intellectual and 
social partnership created by technology. 
Students using the equipment engaged addi-
tional social skills when they spontaneously 
took leadership roles in relation to other stu-
dents. The technology used increased group 
cohesion and mutual support especially in 
the small classroom. Its suitability for small-
group work and its interactive mode both 
contributed to the development of skills using 
information and communication technolo-
gies. The classroom also developed a range of 
communication and social skills that allowed 
the students to overcome their relative isola-
tion by communicating with students in sim-
ilar situations. A second educational advan-
tage lies in the online store project provides 
an alternative, more inviting atmosphere to 
many. Students learn the accounting pro-
cess in real life learning to get experience in 
dealing with accounting fl ow of transactions 
was made by the ‘customers’ in interactive 
way. Creating the sense of real entrepreneurs 
is also considered to be an advantage. They 
now realized that being entrepreneurs need 
comprehensive knowledge in particular ac-
counting to make sustainable business. The 
online store project also increased students’ 
motivation in learning accounting which al-
ways assumed by them as ‘hard and boring’ 
subject. 

The online store project has its ad-
vantages however unfortunately it also has 
some disadvantages. One of the most persis-
tent problems has been the factor of time. I 
considered the students’ material must be 
aligned with the Cambridge curriculum and 
lesson plan to prepare them for examination. 
Running this online store takes time and 
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energy in managing orders, invoices, updat-
ing the blog with products and information, 
and many more. This process does not occur 
overnight, it requires time, dedication, and 
some patience. Another drawback related is-
sue deals with lack of products. Most of prod-
ucts sold on online store come from internal 
school such as teachers, students, families, 
and friends. Lacking of supply of products af-
fect customers demand to buy the products. 
Even tough, the ultimate goal of this learn-
ing method is to familiarize them with real 
concept of entrepreneurship and accounting, 
few customers make them less motivated to 
explore the project. Although online store 
project offers students fl exibility, this project 
requires good time management skills.
 
CONCLUSION

Karangturi International School (KIS) 
is trying to build comprehensive entrepre-
neurship curriculum which is modifi ed from 
Cambridge curriculum as our reference. The 
integrated entrepreneurship and accounting 
curriculum offer a range of courses, all built 
on the belief that effective learning in all sub-
jects of the discipline depends on the devel-
opment of knowledge and skills in fi ve criti-
cal areas: business skills; communication in 
a business environment; digital literacy; fi -
nancial literacy; and ethical, moral, and legal 
considerations in business. The curriculum 
comprises a set of interrelated courses that 
extend and deepen students’ understand-
ing and skills in these critical areas as they 
progress through the grades, enabling them 
to apply the relevant concepts and skills with 
increasing sophistication to a broad range of 
business-related issues and problems. Re-
cognizing linkages between these fi ve areas 
of study strengthens students’ understand-
ing of theory and successful practice in the 
world of business. Although the specifi c con-
tent of courses changes from subject to sub-
ject and grade to grade, the focus on the fi ve 
critical areas remains consistent throughout 
the learning process and lends continuity to 
student learning.

Using qualitative and quantitative data 
analyses, I found that high scores on en-
trepreneurial intentions are positively as-
sociated with KIS vision as school of global 
entrepreneurial spirit. Further, I found that 
students from IGCSE 9 Science stream had 
highest intentions to start their own busi-
nesses in the future followed by IGCSE 9 

Business stream, respectively. 
In order to promote sense of entrepre-

neurship at school, research fi ndings re-
vealed that the entrepreneur needed to be 
well acquainted with accounting knowledge 
and skills. The interactive learning process 
using online store project named B’shop for 
IGCSE Business students demonstrated the 
integration between entrepreneurship and 
accounting. Some advantages outweigh dis-
advantages to achieve real life learning expe-
rience for students. Limitation of this study 
includes transferability, or the generalization 
of the study for National curriculum. 
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